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Monthly Special Education Director Call
S p e c i a l  E d u c a t i o n  P r o g r a m s
D e c e m b e r  2 1 ,  2 0 2 1

Impacting student success in academic, career, and 
social/emotional areas

School 
Counselors
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Your 
Presenter
Andrea Diehm, MA, NCC
School Counseling & Student 
Support Specialist
SD DOE
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Let’s Begin!

Who Are School 
Counselors?
Training & Qualifications
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School counselors support all students

School counselors support all students to be 
successful with a focus on academic achievement, 

career development, and social-emotional 
development. School counselors
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School counselors support all students to be 
successful with a focus on academic achievement, 

career development, and social-emotional 
development. School counselors provide a broad 

reach across all students.

School counselors support all students to be 
successful with a focus on academic achievement, 

career development, and social-emotional 
development. School counselors provide a broad 

reach across all students.
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School Counselors

PK-12
Employed at all levels of 
PK-12 Education

Recommended 
Student-to-Counselor 
Ratio
250:1

Part of the 
School 
Leadership 
Team
Maximize student 
success, promote access 
& equity for all students

Certified 
through SD DOE

Master’s degree in school 
counseling (traditionally)

Sources:
ASCA (n.d.) The Role of the School Counselor
School-Based Mental Health Providers in South Dakota (2021)

MTMDSS
Multi-Tiered, Multi-Domain, System of 
Supports

02
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Multi-Tiered, Multi-
Domain System of 
Supports

Source:
Hatching Results (2018)

What does this 
mean?

ALL students receive necessary 
supports.

School counselor spend majority of 
time in Tier 1.
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Services
Career, Academic, & Social/Emotional 
Development

03

Most time 
is spent 

here

Classroom lesson to teach growth mindset 
so students realize they don’t need to quit 
when a course concept is difficult…persist!
(May boost academic grades/test scores)

Short-term, small group counseling to 
work on time management skill building

(May decrease tardiness and boost 
attendance rates)

Short-term, individual counseling for a 
student who is referred to principal often 
for discipline to work on self-regulation 

skills for anger management
(May decrease discipline referrals)

Refer student with depression to seek a 
clinical mental health clinician

(May boost grades and attendance)

15

16



12/21/2021

9

Duties
What is Within Their Scope of Expertise?

04

Primary Care Physician
(School Counselor)

Source:
Savitz-Romer, M. (2019) 
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School 
Counselor

Source:
Savitz-Romer, M. (2019) 

Take Note

There are appropriate and 
inappropriate uses of 

school counselors.
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Appropriate 
School Counselor Duties?

Does this duty require a 
master’s degree?

Provide Long-Term Counseling 
to Address Psychological 

Disorders

Counseling Written into 
an IEP

Testing Coordinator

Lunch & Recess Duty/
Sub Teaching

Disciplinarian

Short-term individual & small-group 
counseling services to students

Short-term counseling services are 
provided for all students; advocate for 
students at IEP meetings

Strategies to battle testing anxiety; 
interpreting cognitive, aptitude & 
achievement tests

Work with teachers to schedule & 
present classroom curriculum lessons

Provide counseling to students who 
have disciplinary problems

X
X
X
X
X

Source:
ASCA (n.d.) Appropriate and Inappropriate Activities for School Counselors

Please keep this slide for attribution

CREDITS: This presentation template was created by Slidesgo, 
including icons by Flaticon,and infographics & images by 
Freepik

Thanks!

Andrea.Diehm@state.sd.us
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Resources

Effective Practices
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High Leverage Practice (HLP) Highlight
HLP 14: Teaching Cognitive and Metacognitive Strategies

M e t a c o g n i t i v e  
K n o w l e d g e  – N o t i c i n g  i f  
I  a m  u n d e rs t a n d i n g /  
p e r f o r m i n g  w e l l .

M e t a c o g n i t i v e  C o n t r o l  –
U s i n g  t h e  t o o l s  i n  m y  
t o o l b ox  t o  c h a n g e  m y  
s t ra t e g y  i f  I  a m  n o t  
u n d e rs ta n d i n g /  
p e r f o r m i n g .

Student notices 
a strategy is 
needed. 

Student selects 
a strategy, uses 
strategy, and 
makes changes 
as needed.

Teacher 
monitors 
student 
performance.

Student Responsible 
for Learning

Teacher provides 
multiple 
opportunities for 
student to practice 
strategy, with 
support and 
scaffolds as 
needed.

Student engages in 
instruction. 
Student 
memorizes 
strategy and 
practices 
when/how to use 
strategy.

Teacher/Student 
Shared Responsibility

Student struggles 
to attend to and 
recall information.

Teacher selects 
and explicitly 
teaches strategy.

Teacher places 
emphasis on 
modeling and 
thinking aloud.

Teacher Facilitates 
Learning

High Leverage Practice (HLP) Highlight
HLP 14: Teaching Cognitive and Metacognitive Strategies

Sel f -Re gu l at e d  St rate gy  Develo p m ent  (SRSD) :  Frame wo rk  
for  ex pl i c i t  in stru ct io n  o n  se l f - re gu lat io n  st rateg i e s .  He lp s  
st u dent s  learn  to  se l f - mon i tor,  se l f - in st ru ct ,  set  go a l s ,  an d  
se l f - re in forc e.

• Develop Background Knowledge
• Discuss It
• Model It
• Memorize It
• Support It
• Establish Independent Practice

See t h e IR I S  Center  Mo d u le  on  SRSD fo r  t ra in in g  on  h ow to  
u se  th i s  wi t h  you r  stu d ent s .
htt ps :/ / i r i s . p eab od y.van d e rb i l t . ed u / mo d u l e /srs /
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SD MTSS 
Applications
A p p l i ca t i o n s  a re  o p e n  
f o r  j o i n i n g  S D  M T S S  
( P B I S  o r  R t I )  i n  t h e  
2 0 2 2 - 2 0 2 3  s c h o o l  
y e a r.

A p p l i ca t i o n s  a re  d u e  
F e b r u a r y  1 8 ,  2 0 2 2 .

Q u e s t i o n s ?   

P B I S – R e b e c c a  
C a i n ( re b e c c a . c a i n @ s t
a te . s d . u s )

R t I – B ra n d i  G e r r y  
( b ra n d i . g e r r y @ s t a t e . s
d . u s )  

Access PBIS and RtI applications and recorded 
webinars here:
https://doe.sd.gov/sped/mtss.aspx

Support and Accommodations

27
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Supports and Accommodations

https://sd.portal.cambiumast.com/resources/educators/tools,-supports,-and-
accommodations-(tsa)-guidelines

Accommodations for the state 
assessment

Beth.Schiltz@sate.sd.us
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IEP Quality Website Tip of the Month

Functional Needs in the IEP – Continued

Functional Goals target skills in areas of daily living 
that may have an impact upon school or post-school 
success.
These may include skills in the following areas: 
• social / emotional / behavioral
• independent functioning
• community participation
• study skills
• motor skills
• speech and language communication

IEP Quality Website Tip of the Month

JASON: 3rd grade, services for Intellectual Disability – PLAAFP summary

• Toileting accidents averaged three times a week at the start of the year 
and now averaging twice a week.

• Jason asks on his own to use the restroom less than once a month on 
average based on the classroom bathroom log.

• Accidents occurred in the main classroom but at different times of the day, 
always when Jason was actively engaged in an activity, usually involving his 
peers. 

• He does not seem to be aware of his own physical cues that he needs to go 
to the bathroom and continues his activities. 

• Paraprofessional prompting does not always correspond to his need to go 
and so has not eliminated accidents. 

• Jason was able to take staff to the two bathrooms closest to his classroom 
without assistance on two attempts. 

• Jason knows how to ask for the bathroom by saying, “bathroom, please.”
• Jason can participate in all aspects of the task once in the restroom.

31
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IEP Quality Website Tip of the Month

Prioritizing PLAAFP information for goals

• Previous records show that Jason knows how to say, 
“Bathroom, please.” However, this is not being supported 
lately since he is not doing this at school and does not have 
to ask at home. This could be a place to start with renewed 
direct instruction. 

• Jason seems to get so interested in activities with his peers 
that he falls to recognize and respond to relevant stimuli, 
including those which can contribute to his bathroom 
accidents. He prefers to stay with group rather than use the 
restroom.
• Any goal needs to address “check-ins” with himself to 

see if he needs to go use the bathroom. 
• Time with peers could be a possible reinforcer. 

IEP Quality Website Tip of the Month

Possible Goal – self-monitoring:

In response to a timer set to go off every 30 minutes on his 
wristwatch and given a checklist (on his tablet), Jason will check off 
the appropriate box on the checklist  (e.g., “Yes, I need to use the 
bathroom. Tell the teacher, “Bathroom, please.” or “No, I do not 
need to use the bathroom. I can keep working.”) and follow through 
with the appropriate action, resulting in no accidents for a period of 
three consecutive weeks.  

33
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IEP Quality Website Tip of the Month

Possible Goal – self-evaluation:

At the end of each day, Jason will show his completed checklist 
to the teacher and recruit feedback from the teacher by (a) 
asking her, “How did I do today?”  and (b) having her sign the 
checklist and circle the appropriate given reaction (e.g., 
provided emojis) for three consecutive weeks.  

IEP Quality Website Tip of the Month

Information at: https://sd.iepq.org

Email Jessica Ahlers
Jessica.Ahlers@state.sd.us

for access to IEPQ.
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Truancy Procedures -
SPED
• South Dakota districts have seen an increase in “missing students” since COVID19 

pandemic started. It is important that districts take appropriate actions to locate students 
with disabilities. 
• Have an understanding of SD Truancy Laws
• Know and follow your districts truancy policy and procedures
• Follow IEP processes

• Districts have a responsibility to make prompt reports of truant students according to state 
law.
• Investigate reasons for truancy
• Convene IEP team meetings to discuss absences
• Incorporate interventions to encourage attendance
• Document attempts to locate student and contacts made (PPWN)

Truancy Procedures -
SPED

• Truancy does not equal revocation of consent
• Student remains eligible for services
• If district is not able to meet with family and/or student, notice should be sent if they 

are being dropped due to policy but still eligible if re-enroll and receive services

• Failure to act may result in:
• Denial of FAPE to student with disabilities found through state complaint or due process 

hearing

• Resources available to you
• https://doe.sd.gov/sped/webinars.aspx - Truancy recorded webinar and handout
• Codified Laws 13-27-1; 13-27-6; 13-27-6.1; 13-27-11; 13-27-18; 13-27-14; 13-27-15; and 

13-27-20
• Sped Connections – requires district subscription

37
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Accountability

Measurable Post-Secondary Goals

• When completing the high 
school transition measurable post-
secondary goals, ensure teachers 
are writing it to what the student 
plans to do AFTER high school.
• What career does the student 
want?
• What education/training will 
they need to achieve the career? 

Findings during reviews: 
Activities are being written instead 
of after high school career and 
education goals.

39
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Location is completed 

• Review your IEPs to ensure the location is 
documented. Compliance issues are showing 
up due to….

• Location is left blank or 

• Two different locations are listed under 1 
service 

• Reading: classroom/resource room
• Speech: Classroom/therapy 

room/30 minutes
• Speech 2 times per 

week/therapy room/15 
minutes

• Speech 1 time per 
week/classroom/15 minutes

This Photo by Unknown Author is licensed under CC BY-SA-NC

Reports

• Evaluation requirements include:
• Assessments are selected that will yield accurate 

results for student and purposes intended.
• Variety of tools and strategies
• Comprehensive to assess in all areas
• Administered by a trained and knowledgeable 

personnel

• Any evaluation, even if skill based, should have a 
written document containing: 
• What was the assessment?
• Who conducted the assessment? 
• When was assessment conducted?
• Summary of findings

This Photo by Unknown Author is licensed under CC BY-NC

 Name Assessment (s)
 Date 
 By whom
 Summary

41
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Significant Cognitive 
Students
• Evaluations:

• If student is non-verbal, make sure you are selecting 
evaluations that are appropriate. 

• Do you have a non-verbal assessment that 
would be appropriate? 

• If they refuse to communicate during 
assessment, 

• Did you try more than one time? 
• What type of strategies did you try?
• Ensure the report indicates what was 

tried and why still unable to obtain a 
score.

• Ensure when determining alternate assessment, you refer 
to the Alternate Assessment eligibility criteria.  

• A 2-standard deviation on Intelligence evaluation 
does not automatically qualify for the alternate 
assessment.

• Is the student’s academic skills so they are unable to 
access general education curriculum? (hint: general 
education input)

Indicators 11 
and 12

• 2021- 2022 data may now be 
entered into Launchpad for 
Indicators 11 and 12
• Logon (sd.gov)
• Logon name and password will 
remain the same as the previous 
year.  Please contact 
debra.willert@state.sd.us to have 
the password reset.
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Indicator 
11 

Reporting Students 
Age 3-21 

The Do’s of Reporting
Report students if:
 District received permission to evaluate 

(even if the student moves during the 
testing window OR testing couldn’t be 
completed for some other reason)

 A student was evaluated by outside 
evaluators

 A student moves during the evaluation 
process

 A student moves into your district from 
another district or state and requires 
additional evaluations to determine SD 
eligibility.

Indicator 
11  

Reporting Students 

The Do Nots of Reporting
Do Not report students if:
 It is a three-year re-evaluation for continued 

eligibility
 A student is currently receiving special 

education services and now being evaluated 
to add related services

 An initial referral from Birth to 3 services to 
Part B 619 (these are reported in Indicator 
12)

 A student moves from another district or 
state and does not require additional 
evaluations to determine SD eligibility

 Permission is not obtained

45
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Considerations 
When 
Reporting 
Indicator 11

1. Correct SIMS#
2. Start date - count day 1 as the day 

the district receives the permission in 
hand - regardless of time/day

3. End date – last date of evaluation to 
include skill-based assessments

4. Count each day school was in session 
to include make-up days, ½ days, 
early outs and late starts.

5. Do not include vacation days, 
weekends, teacher workdays or days 
school was cancelled for the entire 
day.

6. Always include in the comment or 
use the drop-down menu if timeline 
was extended when exceeding 25 
school day timeline

Reporting directions:  
https://doe.sd.gov/sped/documents/Indic
ator11-Rpt.pdf

Considerations 
in Launchpad

When going over the 25-
school-day timeline 

47
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Indicator 
12 

Reporting Students 
Transitioning from Birth-3 

to Part B 619

The Do’s of Reporting
Report students if:
 A student received Part C services and is being 

evaluated to determine continued eligibility into 
Part B

 District received permission to evaluate
 A student whose birthday and/or eligibility 

meeting occurred between July 1st and June 30th

of the reporting period.  (Birthdates may fall 
outside of report period in some cases).

 A student was evaluated by outside evaluators
 A student moves during the evaluation
 A student moves into your district from another 

district or state and requires additional 
evaluations to determine South Dakota eligibility

Indicator 
12  

Reporting Students 

The Do Nots of Reporting
Do Not report students if:
 It is an initial referral for Part C (B-3) services 

NOT Part B.
 It is an initial referral for Part B services for 

students aged 3-21 (student did not receive Part 
C Birth-3 services).

 A student moves from another district or state 
and does not require additional evaluations to 
determine SD eligibility.

 Permission is not obtained
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Considerations 
When 
Reporting 
Indicator 12

1. Correct SIMS# if obtained
2. Correct birthdate
3. Evaluations, eligibility meeting and IEP 

meeting must be given prior to the 
third birthday (not on or after).

4. Services can begin on or after the 
child’s third birthday, not before  

5. 25 school day timeline can be 
extended but this cannot exceed the 
third birthday

6. Transition planning should begin at 
least 90 days prior to the child’s third 
birthday

7. All considerations of Indicator 11

Reporting directions: 
https://doe.sd.gov/sped/documents/Indica
tor12-Report.pdf

Color Code for Entry Errors 
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Special Education Data

Child Count 
December 2021 

• Sixty four districts have completed their first phase, of our 
data submission. 

• Remember after you import and review your records, you 
need to go to the submit page sign your name and click the 
submit button.

• Don’t forget your Parentally Placed in Private School Students, 
you can find a list here with districts require to submit PPPS 
students.

• To avoid some of the most common upload errors this year,  
consider students age transitions, 

• We have six years old students using placement codes for 3-5 
students.

• And we also have students still using Developmental Delay as a 
disability category after they turn six. 

• Also, for your students with Autism disability please make sure 
you include their severity levels

• and remember if you have any questions, upload errors or need 
assistance, we are here happy help you.
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Indicator 6-A

Least Restrictive Environment for 
students aged 3-5 (300 Codes) not 
in Junior Kindergarten or 
Kindergarten.

• Majority of services

A1 = 0310 - 10 hours or more

B1 = 0325 – Less than 10 hours

Understanding how the data is calculated:

Indicator 6-B
Least Restrictive Environment for 
students aged 3-5 (300 Codes) not 
in Junior Kindergarten or 
Kindergarten.

Attending

C1 = Special education class

C2 = Separate school

C3 = Residential facility

Understanding how the data is calculated:

55
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Indicator 6-C
Least Restrictive Environment for 
students aged 3-5 (300 Codes) not 
in Junior Kindergarten or 
Kindergarten.

Receiving services at

D1 = 0365 Home

Understanding how the data is calculated:

D1= 0365
________________________________________________
Total number of students age 3-5 with IEPs 
𝐴1 + 𝐴2 + 𝐵1 + 𝐵2 + 𝐶1 + 𝐶2 + 𝐶3 + 𝐷1 +
𝐷2

X 100

Percent of students 3 through 5 with IEPs 
receiving special education services in the home

Indicator 6

Resources to help 
districts determine the 
LRE, analyze, and 
improve Indicator 6 
data.

• The below link contains a decision tree, the 
SPP/APR Part B Indicator 6 Measurement Table 
and 2017-18 reporting clarifications. 
https://www.ideadata.org/sites/default/files/medi
a/documents/2018-06/B6_Toolkit.pdf

• The below link contains an interactive decision 
tree, glossary, and information on reporting 
categories with scenarios for educational 
environments for children ages 3-5. 
https://ideadata.org/B6tools/index.html

• The below link is a template for calculating local 
data so your district can see in real-time the 
percentages of children ages 3-5 attending and 
receiving services in specific educational 
environments. 
https://ideadata.org/sites/default/files/media/doc
uments/2017-09/ee_3-
5_data_template_calculating_local_d.xlsx
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Indicator 7
Child 
Outcomes

1. Data is generated through the BDI2 and 
BDI3. 
2. How districts can increase cleaner data
a. Ensure names are spelled correctly
b. Birthdates are correct
c. SIMS# is correct
d. Each domain and subdomain are 

completed with basal and 
ceiling(score is achieved)

e. Entering correct Program Notes 
(BDI2); Program Labels (BDI3)

f. Periodically generate reports to 
analyze Notes/Labels and enter 
missing data 

g. All data must be entered by June 30th

of each year.

Indicator 7
Child 
Outcomes

1. Districts can pull BDI reports as often as 
needed to determine data clean-up 
(cleaner data) (missing Program Notes/Labels, missing 
SIMS#s, incomplete evaluations)

2. District data is reported in STARS for 
each individual district to access –
usually in the Spring of each year.

3. Data clean-up – Part B 619 will be 
sending out notices to clean-up the 
BDI2 and BDI3 data for Indicator 7 
Outcomes.

How to access directions for the BDI2 data 
export: 
https://doe.sd.gov/sped/documents/19-
BDI-ExportRpt.pdf
How to run reports for the BDI3: Directions 
on the Resource Page once logged into the 
BDI3 Riverside Score dashboard.

Need questions answered about the BDI2 or 
BDI3 Debra.Willert@state.sd.us
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Indicator 8 • Indicator 8 Parental Involvement reports 
for SY2020-21 have been uploaded to SD 
Stars. Superintendents and Sped 
Directors can access these reports. 

• District reports will be publicly released in 
February 2022

• Make sure you are putting policies and 
procedures in place (if you haven’t already) 
to ensure a greater return rate! 

Miscellaneous
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High School Transition Summer 
Funding Opportunity

Katie.Gran@state.sd.us

Next Sped Director Call
Jan u ary  18 ,  2 02 2

S P E D  D i r e c t o r  c a l l s  a r e  r e c o r d e d  a n d  
p o s t e d  a t :

h t t p s : / / d o e . s d . g o v / s p e d / d i r e c t o r s . a s p x
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